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Labor Unions: Justice Rhetoric as an Archival Methodology and Pedagogical Practice	
During the fall 2023 semester, I used the most recent labor union strikes of the Screen Actors Guild- American Federation of Television and Radio Artists (SAG-AFTRA), the Writers Guild of America (WGA), and the United Auto Workers (UAW) as a way to teach my freshman writing students about current moments of rhetorical activism by labor unions fighting on behalf of the common industry worker. By analyzing how modern unions employ justice rhetoric tactics, my students surveyed SAG-AFTRA, WGA, and UAW’s use of striking, picketing, and walking out of work as rhetorical moves to stand up against dominating corporate leaders and fight for increased worker benefits, including better compensation and guaranteed work against the increased presence of AI-generated materials. After carefully considering the justice rhetoric tactics employed today, my students then entered Georgia State University’s Special Collections with Lisa Vallen, GSU’s Southern Labor Archives archivist who oversees the collections in the archive that document the “heritage of Southern workers and their unions, as well as that of workers and unions having a historic relationship to the region” (“Southern Labor Archives”). Using similar acts of past rhetorical activism by labor unions including strikes, picketing, and walk-outs from different archived materials, including the Professional Air Traffic Controllers Organization (PAT-CO) and the 1970’s UAW strike, Lisa introduced my students to methods of interrogating primary source material that cannot speak for itself. As an academic experience in archival research and operating as a justice-centered pedagogical practice in the classroom, my students learned that, like many unions before, the SAG-AFTRA, WGA, and UAW’s efforts of activism represent a current moment in labor union history that seeks to improve work conditions and compensation benefits for those who lack positions of power or authority in the workforce. 
By using current moments of activist rhetoric and comparing them to past examples found in the archives, instructors engage in archival methodologies in the classroom aimed at helping students understand the impact that activist rhetoric has on justice by allowing students to experience the archives from a relatable position. As Patricia Bizzell and Lisa Zimmerelli explain, examining current sociocultural disputes in relation to historical examples of similar experience allows us to “appreciate the contemporary resonances in the struggles examined…and find inspiration for understanding our social issues and crafting rhetorical agendas to engage them,” resulting in more conscious archival encounters (8). For students of the writing classroom, such an archive engagement can benefit students’ understanding of justice as it allows them to not only create connections to the materials in the archives but also allows them to do so in a meaningful way. Likewise, instructors can demonstrate increased commitment to justice-centered pedagogical practices by actively working with archivists to generate impactful, yet relevant archival student engagement experiences. Thus, by implementing justice-centered archival methodologies and pedagogical practices in the classroom, scholars not only aid their students in developing a greater sense of what justice rhetoric looks like, but also how its employed practice in and out of the classroom brings about necessary change for those united in making a difference.
Building Just Writing Practices: Archives as Supportive Frameworks for Writing Objectives
Before instructors can introduce their students to the archives, they must first determine the purpose for the encounter and how such an experience fits into the broader scope of the courses they teach. Lynee Lewis Gaillet and Michelle F. Eble explain that archival research “involves very different tasks from those associated with traditional “patchwork” or “cut and paste” projects,” and therefore requires a level of consideration when engaging in this form of primary research (109). Recognizing the need to enter the archive purposefully, I chose to build an archival experience into an applicable assignment for my English 1101 course, taking several steps to ensure the archival assignment met the needs and learning objectives of GSU's first-year student writing course. Georgia State University’s English 1101 serves as an introductory writing course for all undergraduate students with built in assignments that support the university's initiative on College to Career (CTC) readiness. One of the assignments in 1101 asks students to conduct an interview with an experienced individual in the field of the student’s chosen major and then write a report about their findings. Given that interviews require students to generate a series of questions to acquire useful information for a write-up, I decided to create an archival experience as a supportive framework in learning how to develop primary research questions about archival material, so that, in turn, my students could use the archive experience to help them develop smart questions for their interview with a career expert.
In determining what course activity best coordinates with an archive research experience, instructors must also find relatable material for students to interact with for the archival encounter to have meaning. In applying Lisa Mastrangelo's recommendation to help students do 'slow research’ by "using the campus and its archives as a praxis," offering students a "window into local history, while also creating innovative course models for first-year writing classes," I decided to look at GSU’s archival holdings that might generate interest from my students in taking a trip to Special Collections (31). However, as scholarship indicates, students often connect better to archival resources when they can personally relate to the material they encounter (Enoch, et. al; Proszak and Cushman). Therefore, instructors must also consider how to create connective relationships for students as “archival research…requires students to draw on both evidence and their own reasoning to derive meaning” from the experience (Shaver 48). In other words, instructors must consider what experiences their students relate to before diving into archival research to create points of relationality for students between their personal lives and archival materials. Therefore, as part of the supportive framework to overall writing course objectives, I also considered current events going on around my students that relate to their lived experiences and thus make the archival endeavor a more significant experience. 
Since 2023 witnessed three distinct, yet simultaneous, labor union strikes and in connecting worker rights to the supportive framework of the CTC interview report, I decided to use labor union strikes as my entry point into the archives. As an instructor of a first-year student writing class, I felt like labor union strikes offered my students the opportunity to consider different avenues of research questions, many of which would lead them to consider how justice rhetoric operates when considering career pathways. Archivally, Georgia State University maintains the largest Southern Labor Unions Archive which offered the necessary archival connective material that would help bring my students into the archive with purpose and direction. Thus, in examining current labor strikes in tandem with archival examples of past labor union efforts, my students completed several in-class assignments geared towards the rhetorical canon of invention in learning to generate questions about current strike materials, then apply those same questioning tactics in the archives. As a summative writing assignment, my students completed a two-paragraph essay synthesizing what they witnessed in real time and what they encountered in the archives, as well as detailing any conclusions they derived from the experience. Thus, by utilizing a justice-centered archive project focused on creating connections between students’ current experiences and relatable archival materials, instructors can engage the archives in their classrooms as a supportive framework to larger course objectives that allows students to engage the archives in the “multiplicity of emotions and affective attachments” to the people and experiences found there (Greer 72). 
Working Justly in the Archives: Collaborating with Archivists in Project Design
While making meaningful connections in the archives operates as a primary objective of helping students enter archival spaces, academics utilizing the archives must also learn to work directly with archival gatekeepers, the archivists. As a justice-centered pedagogical practice, scholars designing an archival encounter for students should work collaboratively with archivists as doing so allows instructors to acknowledge current academic scholarship of not only recognizing the work performed in the archives and by whom, but also to recognize the academic standing archivists maintain as scholars themselves. Michelle Caswell advocates for humanities scholars to work more directly with archivists when engaging the archives by “learn[ing] about archival studies perspectives and engag[ing] archival studies scholars as intellectual equals” (“The Archive” is Not An Archives). Similarly, Sammie L. Morris and Shirley K. Rose note that “it is especially important for researchers to know how to work with a repository’s archivist” as they (the archivist) not only hold the keys to the archives, but also abound in knowledge about the organizational structure of any given collection, including its materiality and history (Location 647). Thus, by working consciously with archivists, researchers can engage in a justice-centered pedagogical practice of collaborating with the archivist to create archival experiences for students that not only educates students about justice rhetoric tactics as a learning objective, but also demonstrates a justice-centered pedagogical practice. 
	In support of collaborative engagement in archival research, I wanted to develop an English 1101 archive activity for my students as an opportunity to engage with GSU archivist Lisa Vallen and to coordinate a class visit to the archives. Initially I requested to bring my class to the archives to look at strike material found in the GSU library and coordinated with Lisa to determine the best day to bring my students to Special Collections. However, rather than tell Lisa what materials I wanted to use with my class, I explained to her the topic I was interested in teaching to help my students engage with the archives meaningfully. Recognizing her authority on the subject, I deferred to Lisa's knowledge of the archives that she oversees to not only engage with her in "collaboration or courtesy, but as an integral research methodology" (Hayden and Graban 4-5). Archivists have a rich knowledge and understanding of their materials and are experts at training individuals on how to engage in archival research meaningfully. Therefore, given Lisa’s expertise, my hope in working with her was to develop an archival experience for my students that involved attention to praxis and methodology, demonstrating thought and attention to the purpose of this assignment.
Even though my purpose in working with Lisa centered on engaging in collaborative archival methodologies in the classroom, Lisa’s help offered supportive clarity and direction on best practices in bringing students into the archives. On the day of our class visit, Lisa prepared an entire immersive experience that introduced archival research and critical thinking to my students. Likewise, Lisa implemented a justice-centered archival discussion about archival silences and the impacts these silences have on minority communities as well as on those who lack authority to speak from positions of authority. Following these discussions, Lisa provided a handout to my students aimed at helping them develop an inquisitive approach to the justice rhetoric materials they encountered. Not only did Lisa share her knowledge and insight with my class, but she also offered guidance and direction to me as an instructor on how to make this experience more useful to my students in accomplishing the overall learning outcomes. Thus, Lisa’s attention to helping an emerging scholar find a footing in the academic arena demonstrates a more interdisciplinary approach to justice-centered pedagogy, one that offers “dual attention to research methodologies and to collaboration with archivists in “actually existing archives” [that can] enable the values characterizing the [rhetoric and composition] archival turn to reflect its pedagogical values as well” (Hayden and Graban 5).
Recentering Justice Rhetoric: Helping Students Connect Today with the Past
With permission, but in maintaining anonymity, I share four of my students’ written responses about what they encountered in the archive and how their responses reflect the multitude of justice-centered practices that academics should consider as they guide their students in archival research. First, by bringing students into the archives, academic instructors can pedagogically provide connections to students’ lived experiences by creating a sense of belonging through engagement with archival histories. Rebecca Schneider and Deborah Hollis explain through affect-centered instruction that bringing “undergraduate students from historically underrepresented communities” into the archives “involves the important step of developing student confidence [and] affirming their right to exist in archive spaces” (276). For some of my students, the relatable and affirming experience of entering the archive came from a career-based relationality and focusing on justice rhetoric tactics as part of a justice-centered pedagogy. In relating their archival findings on Atlanta’s National Domestic Workers Union of America (NDWUA), Student 1 found that:
The NDWUA's archival research sheds light on domestic workers' historical challenges and serves as a sobering reminder of the ongoing difficulties that low-wage and marginalized workers still confront today. The NDWUA's campaign for fair compensation, dignity, and acknowledgment resonates strongly in a time when gig work and non-traditional employment arrangements are common…. The historical documents offer a road map for tackling the difficulties experienced by domestic workers and other disadvantaged labor groups in today's society. They are a tribute to the perseverance of the human spirit. 
As their words indicate, Student 1’s encounter with NDWUA’s materials reflects a strong connection to today’s forms of ‘non-traditional employment,’ like gig work. Further, Student 1 reveals a personal affection for the people that the material represents, noting how NDWUA’s materials pay ‘tribute to the perseverance of the human spirit.’ Such affective connections in the archives demonstrate the kinds of meaningful connections instructors hope their students achieve in the archives. 
Next, archival experiences allow students to examine how justice rhetoric impacted communities and find opportunities to (un/dis/re)cover voices lost in labor union historiographies, and thus bring justice forward to those missing from the narrative. Lynee Lewis Gaillet explains that examining several different types of artifacts is a form of “primary research…[that] is at the heart of archival investigation and leads to a more inclusionary conception of revisionist and recover research methods” (45). In order to (un/dis/re)cover missing voices from the stories, scholars must allow students to investigate non-traditional forms of rhetoric materials. For Student 2, their experience in the archive came from examining overhead projector transparency slides for Air Traffic Controllers in 1987. Interestingly, - and a reflection of how quickly technology has changed – Student 2 did not know what the transparency slides were for and had to ask Lisa for clarification about its purpose and function. At the beginning of the essay, Student 2 relates that:
As I read through the material which didn't have much words or insight about what exactly I was looking at, I came to the conclusion that the person presenting the presentation was for educational purposes.
However, after sharing more information from the slides, including details about the struggles air traffic controllers face on the job and criticism from President Ronald Reagan about union leaders’ motivations to strike, Student 2 conclude that:
This leads me to believe this isn't only an educational presentation, it was also a movement against the company and anyone associated with it.
As Student 2 indicates, the materials they encountered originally led them to believe the slides were for one purpose, but after further (re)consideration of the materials, they came to recognize the possibility for a reinterpretation and potentially bring forward a lost or missing consideration about the 1987 Air Traffic Controllers (PAT-CO) labor union strike.
Finally, instructors can help facilitate archival engagement that allows students to draw connections between current rhetorical moments and past rhetorical precedents to increase relatability in the archives. Lynee Lewis Gaillet and Jessica A. Rose share that “the connections we draw between archival and humanities scholarship encourage increased collaborations among community archivers, researchers, and social justice scholars,” indicating that all work done in, around, and to the archives contribute to collaborative learning and social growth through justice-centered academic practices (84). For my students, drawing on the connectiveness between their current transitions to career mindedness and encountering materials of past career struggles supports them in drawing connections between the past and present. For Student 3 and Student 4, the past helps inform what they witnessed in real-time through current labor union efforts of engaging in justice rhetoric tactics. Student 3 writes:
As I went through the subject I was studying I noticed that the reason the Baseball union went on strike is a very familiar reason why other labor unions strike today. The significance of the Baseball strike of 1994, was based on the loss of compromise and moral boundaries; As seen today when it comes to why many unions strike today.
As Student 3 details, the Baseball strikes in 1994 parallel the SAG-AFTRA, WGA, and UAW strikes of 2023. For Student 3, identifying these parallels offers explanation for why labor union activism continues to persist today. Likewise, Student 4 identified in her research of the Chemical Works Union strike in the 1960’s that:
Actors' strikes and archival research draw a parallel between each other in that worker mistreatment/exploitation, resistance of workers, and collective action in battling unjust labor conditions show that the unjust treatment of workers is something that has been happening throughout history and in different time periods. 
Student 3 and Student 4 recognize the direct parallels between current labor union strikes and archived examples of labor union strikes which allowed them to engage in primary research that helped them draw conclusions about the perpetuated practice of justice rhetoric tactics used to overcome disparity. 
Conclusion
As a template for the pedagogical practice of utilizing archives to connect present-day rhetoric to past rhetorical histories, the use of archival methodologies in the classroom offers instructors the opportunity to engage in justice-centered pedagogies that help students increase their understanding of justice rhetoric tactics employed by labor unions to improve working conditions for their members. Similarly, by creating a justice centric writing practice built upon archival methodologies and archival pedagogical practices, academic instructors can also help their students in the writing classroom develop a stronger sense of awareness about current events happening today and their connections to the past. Thus, instructors aiming to bring archival studies into their classrooms with attention on justice centered writing practices can utilize a justice-centered pedagogical practice that allows their students to engage with dynamic, justice driven rhetorical materials, while simultaneously implementing a justice-based research practice of utilizing the archives in a just and equitable manner. 
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